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Table	5.2:		Characteristics	of	the	secondary	schools	involved	in	the	research	School	Name	 Location		 Description	Vertlea	 Greenfay	 Large	town	community	secondary.	2000	on	roll	Goldfall	 Goldfall	 Private	boarding	and	day	school.	Rural	location.	1000	on	roll	Beechaven	 Deephall	 Large	community	secondary.	Rural	location,	small	town.	1300	on	roll	Richberg	 Blackmeadow	 Large	secondary	academy.	Medium	size	town.	1700	on	roll	Winsrich	 Wheatmill	 Medium	size	community	school.	Small	town.	1100	on	roll	Baysburgh	 Werlington	 Medium	size	secondary	school.	Rural	location.	1000	on	roll	
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Name	 Age	 No.	of	children	 Marital	status	 Employment	status	 Highest	education	level	












































	 Size	of	school	 Space/domestic	space	and	the	wider	family	 The	ambivalent	transition	 It	was	easy	to	do	
	 Travel	to	school	 The	experience	of	space	and	choice	 Right	to	a	local	education	 Letting	go	
	 Friendships	 Isolation	through	not	being	local		 	 Strategic	chooser	as	performance	
	 Family	ties	 	 	 	
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	The	 negative	 emotions	 expressed	 by	 the	 women	 surrounding	 pain	 and	 loss	 were	universal.	Grief	was	not	articulated	in	a	hopeless	way,	but	rather	in	a	sense	that	they	were	grieving	for	the	younger	child	that	they	had	lost	and	were	not	going	to	get	back.	There	 are	 three	 ways	 that	 the	 mothers	 communicated	 grief	 and	 loss:	 through	 the	language	 they	 used,	 their	 expressions	 of	 loss	 and	 the	 acceptance	 of	 something	
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…it’s	probably	that	she	is	my	baby	and	she	probably	always	will	be	(Rowyn)		It	was	a	term	used	by	many	of	the	mothers	that	it	is	worthy	of	mention.	I	consider	that	the	term	weds	these	mothers	towards	their	performance	of	motherhood	and	provides	a	 sense	 that	 they	have	not	yet	moved	 from	being	 the	mother	of	 small	 children.	 It	 is	
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notable	 that	most	of	 the	mothers	 that	referred	to	 their	children	as	 ‘babies’	 (7	out	of	15)	were	the	mothers	that	had	been	through	more	difficult	or	problematic	transitions	and	were,	therefore,	reworking	their	performance	as	mothers	in	a	more	fundamental	way	than	those	who	had	less	stressful	transitions.			
Loss	
	Most	 of	 the	mothers	 talked	 about	 loss	 at	 some	 stage	 in	 the	 process.	 For	many,	 this	emotion	was	an	emotion	that	they	had	at	the	point	of	transition	and	when	the	mothers	felt	 that	 something	 they	had	previously	had	gone.	For	Amelia,	 the	sense	of	 loss	was	finite,	as	she	viewed	it	as	losing	something	of	her	son	that	she	would	never	get	back:		
…I	am	thinking	that	a	whole	part	of	me	will	be	going	to	big	school	with	him	and	I	won’t	
ever	get	that	back	(Amelia)	
	The	 emotion	 of	 loss	 that	 Amelia	 felt	 was	 really	 about	 herself	 and	 the	 part	 of	motherhood	that	she	would	no	longer	perform	because	her	son	was	getting	older	and	partly	 to	 do	 with	 reorientation	 of	 her	 performance	 to	 incorporate	 this	 ‘loss’	 of	motherhood.	For	Angie,	it	was	a	similar	sentiment:				
…I	was	losing	a	part	of	my	son	and	some	of	the	control	I	had	over	his	upbringing	(Angie)	





	The	emotion	of	loss	is	not	something	unanticipated	in	this	research.	When	children	go	to	secondary	school	this	represents	a	watershed	for	mothers,	who	take	on	a	different	and	 less	 intensive	 set	 of	 duties	 to	 the	 primary	 school	 mother.	 However,	 this	 is	expressed	as	 loss,	rather	than	freedom	from	the	ties	of	being	the	mother	of	a	young	child.	I	believe	the	mothers’	were	not	ready	for	the	speed	of	change	in	their	children	and	 reorientating	 themselves	 towards	 being	 the	 mother	 of	 an	 older	 child	 was	 not	something	that	they	are	prepared	for.		
Accepting	Someone	Different		The	final	aspect	of	the	negative	emotions	was	represented	as	grief	by	the	mothers	for	the	 child	 that	 had	 gone	 and	 having	 to	 accept	 something	 new	 in	 their	 place.	 The	mothers	 talked	 about	 not	 recognising	 their	 children,	 not	 being	 familiar	 with	 their	voices	and	 losing	touch	with	their	hobbies,	etc.	The	mothers	told	their	stories	about	this	with	a	mild	sense	of	grief	about	these	new	people	in	their	lives	and	not	with	much	excitement.	 For	 Scarlett,	 she	was	 having	 difficulty	 in	watching	 her	 son	mature	 and	become	somebody	different:				






…in	 some	ways,	 like	 I	 lost	 something	 and	 got	 something	 else.	 Sometimes	 I	 don’t	 even	
recognise	him,	I	go	and	pick	him	up	from	places	and	I	have	to	really	look	for	him	because	






































Summary		The	analysis	of	the	role	of	emotion	shows	that	it	was	not	only	central	to	the	women’s	stories	 but	 also	 to	 how	 they	 performed	 motherhood.	 Although	 negative	 emotions	were	by	far	the	most	frequently	expressed,	this	did	not	always	stem	from	the	school	choice	process,	but	rather	from	the	way	that	motherhood	was	performed	within	the	
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• Local	Government	Association	 (LGA),	 (2000).	Education	in	rural	communities:	
report	 by	 the	 Local	 Government	 Association	 Education	 and	 Lifelong	 Learning	
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'Transforming Transitions': How do mothers’ identities change when they 









































I	 do	 however	 have	 to	work	within	 the	 confines	 of	 current	 legislation	 over	 such	matters	 as	privacy	and	confidentiality,	data	protection	and	human	rights	and	so	offers	of	confidentiality	may	 sometimes	 be	 overridden	 by	 law.	 For	 example	 in	 circumstances	 whereby	 I	 am	 made	aware	of	future	criminal	activity,	abuse	either	to	yourself	or	another	(i.e.	child	or	sexual	abuse)	or	suicidal	tendencies	I	must	pass	this	information	to	the	relevant	authorities.		
How	will	my	data	be	stored?	














Name	of	Principal	Investigator:	Helen	O'Neill		Contact	details:	Faculty of Humanities and Social Sciences, Keele 
University,Keele,Staffordshire,ST5 5BG h.o'neill@keele.ac.uk	
	 	 	 	 	 	 Please	tick	box	if	you	agree	with	the	
statement		1	 I	confirm	that	I	have	read	and	understand	the	information	sheet	for	the	above	study	and	have	had	the	opportunity	to	ask	questions.	
	




















Name	of	Principal	Investigator:	Helen	O'Neill		Contact	details:	Faculty of Humanities and Social Sciences, Keele 
University,Keele,Staffordshire,ST5 5BG h.o'neill@keele.ac.uk			


















































































































• Luck	 • Relief	
• Relaxed	 • Happiness		 • Satisfaction		 • Pride		 • Confidence		 • Excitement		 	Negative	Emotions	 Negative	Emotions	
• Anxiety/Nervousness/Worry	 • Anxiety/Worry	
• Desperation	 • Loss/grief	
• Guilt	 • Distance	
• Realisation	 • Sadness	
• Loss	 • Anger/upset	
• Agony	 • Hatred	
• Loneliness	 • Shame	
• Selfishness	 • Pressured	
• Scared/Fear	 • Drained	
• Hurt	 • Shock	
• Upset/angry/devastation	 • Overwhelmed	
• Dislike	 	
• Blamed	 	
• Apprehension	 	
• Struggle	 	
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Appendix	J	
	
Additional	Findings	
	
Summary	Of	The	Mothers	Stories		All	of	the	mothers	in	the	study	talked	about	their	performances	in	order	to	explore	whether	the	school	choice	process	had	any	impact	on	the	way	they	performed	motherhood.	The	story	of	each	mother	will	be	considered	in	full	to	see	where	and	how	their	performance	of	motherhood	changed,	to	note	any	processes	they	went	through,	what	these	meant	for	them	and	whether	this	was	shared.	The	purpose	of	this	analysis	is	to	give	each	of	the	women’s	complete	stories	a	voice	and	to	represent	them	fully.		
Amelia	–	For	Amelia,	the	transition	of	her	youngest	son	to	secondary	school	was	a	new	phase	in	her	life,	but	not	something	she	was	looking	forward	to.	She	realised	that	the	relationship	with	her	young	son	was	changing	and	that,	as	a	mother,	she	was	losing	part	of	her	role:		
…So	it’s	a	bit	like,	you	know	when	they	go	to	nursery	or	start	school	for	the	first	time.	It’s	
not	really	like	anything	changed	for	me,	but	it	kind	of	has	because	every	time	something	
like	that	happens	you	know,	like	a	part	of	me,	as	a	mother,	stops	being	relevant.	I	was	
quite	old	when	I	had	Regan	and	even	older	when	I	had	Robbie,	so	every	moment	I	have	
with	them	as	their	mother	has	been	really	precious,	and	when	something	changes	or	
they	do	something	new	for	the	first	time	then	I	kind	of,	well,	ermm,	I	lose	a	bit	of	that.	
(Amelia)	
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	The	reflection	of	not	being	relevant	anymore	reveals	that	Amelia	sees	motherhood	as	a	core	part	of	herself	and	that	her	experiences	as	a	mother	are	‘precious’.	Amelia	talks	about	gaining	a	new	sense	of	freedom	in	her	story	and	being	able	to	do	something	else	rather	than	just	‘being	a	mum’.	This	suggests	that	the	school	choice	process	signals	to	some	mums,	like	Amelia,	that	their	mothering	role	is	reducing	and	that	her	performance	as	a	mother	is	changing	with	it.	Amelia	talks	positively	about	filling	the	gap	left	by	the	child	who	is	moving	on,	but	admits	it	makes	her	feel	bad:		
Crap,	well	no,	not	really,	but	you	know	what	I	mean.	It’s	like	the	last	one	in	the	house	and	
I	will	have	to	go	and	do	something	else	rather	than	be	his	mum.	(Amelia)	
	For	Amelia,	it	seems	that	she	is	holding	on	to	her	performance	as	a	primary	school	mum,	but	realising	that	it	will	change	and,	in	a	sense,	planning	both	emotionally	and	practically	for	this	change.	Her	sense	of	who	she	is,	is	changing	due	to	the	school	choice	process	and	she	can	identify	this	in	herself	and	make	plans	about	it.		
Angie	–	For	Angie,	the	school	choice	process	again	signaled	a	change	in	her	life.	Angie	describes	it	as	losing	a	child	and	gaining	another	one;	as	such,	she	recognised	that	she	wasn’t	needed	as	much	as	she	used	to	be:			
…almost	became	a	second	thought	to	him	until	the	points	when	he	realised	he	needed	us	
and	work	started	to	build	up	for	him,	then	he	wanted	us,	but	he	only	really	leans	on	me	
now	when	he	really	needs	me	{laughs}….	(Angie)	
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For	Angie,	there	was	a	sense	of	release	from	some	maternal	duties,	but	not	all,	as	her	son	begins	to	develop	his	independence	and	recognises	when	he	needs	some	external	input.	However,	this	sense	of	release	was	a	surprise	for	Angie	and	something	she	was	unprepared	for:			
…I	have	seen	it	change,	I	said	before	that	it’s	not	bad,	just	quite	difficult	to	deal	with	
really.	I	wasn’t	really	expecting	it	and	so,	to	be	honest,	it	was	a	bit	of	a	surprise…	I	
suppose	it	was	the	point	that	I	realised	that	I	didn’t	need	to	be	a	full-time	mum	to	him	
anymore	(Angie)	
	For	Angie,	the	way	she	performs	motherhood	is	changing,	but	those	changes	not	being	planned	for	and	being	directly	related	to	the	transition.	Angie	was	developing	her	performance	as	the	mum	of	a	young	man,	rather	than	a	child,	and	experienced	some	difficulties	in	negotiating	this:		
…Sometimes	I	don’t	even	recognise	him,	I	go	and	pick	him	up	from	places	and	I	have	to	
really	look	for	him	because	I	don’t	see	him	quickly,	or	when	he	picks	up	the	phone	and	I	
don’t	recognise	his	voice	because	it’s	got	so	deep	and	that’s	a	bit	spooky.	It’s	like	a	
stranger	living	in	my	house	and	eating	the	contents	of	the	fridge,	you	know,	but	really	
when	I	sit	down	and	talk	to	him	he	is	still	there,	he	is	still	Connor	under	all	the	grunts	
and	moans	(Angie)	
	So	for	Angie,	performance	of	motherhood	had	changed	and	was	led	by	her	son’s	life	transition	to	secondary	school.	
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Caroline	–	Caroline	was	an	educator,	someone	who	had	been	in	the	secondary	school	system	for	some	time,	so	for	her	the	school	choice	process	demanded	her	to	choose	between	her	performance	as	an	educator	and	her	performance	as	a	mother.	She	describes	being	torn	between	these	two	competing	performances,	both	of	which	demanded	different	actions	from	her	(as	she	perceived	it):		
…No,	I	was	completely	torn,	I	think	because,	on	one	hand,	I	sort	of,	I	mean	Beechaven	the	
school	she	didn't	get	into	is	a	really	nice	school,	the	facilities	are	good	and	also	it	
specialises	in	drama	and	Megan	is	very	much	that	way	inclined,	whereas	the	one	she	has	
gone	to	is	a,	err,	a	technology	college	basically.	It	sort	of	specialises	in	that	area	so,	in	a	
sense,	if	you	are	going	to	look	at	those	two	things	on	the	one	hand	as	an	educator	I	
would	have	said,	well	that	kid	should	be	in	that	school	over	there	because	that	is	clearly	
her,	you	know,	going	to	suit	her	needs	better	and	because	that	is	a	better	school	because	
it’s	got	all	outstanding	and	it’s	now	an	academy	and	it’s	got	better	funding	and	the	
school	buildings	are	better.	It	will	attract	a	better	type	of	teacher.	Then,	on	the	other	
hand,	the	mother	in	me	said,	you	know,	your	daughter	is	actually	better	off	with	her	
friends,	she	is	better	making	a	shorter	trip	to	school	and	home	with	people	that	she	
knows	in	a	group	of	people	rather	than	on	her	own	and	she	can	get	a	school	bus	if	she	
wants	to.	Plus	the	nurturing	process	in	terms	of	the	transition	from	primary	to	
secondary	has	been	helped	by	that	particular	secondary	school	because	they	are	actually	
coming	into	school	and	she	will	benefit	from	that,	so	it	was	kind	of	like,	err,	sort	of	
intellectual	decision	versus	an	emotional	one.	(Caroline)	
	In	the	end,	Caroline	talked	about	why	her	performance	as	a	mother	won	this	battle,	but	it	was	not	without	its	challenges.	She	talked	through	why	she	trusted	her	own	
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decisions	and	knew	she	had	made	the	right	choice;	but	also,	part	of	her	story	was	about	her	own	political	identity	and	how	this	guided	the	choice	process:	
	
…My	politics	and	my	own	principles	guided	me,	but	in	the	dark	night	of	the	soul,	I	did	
question	myself.	Did	I	have	any	right	for	my	politics	and	experience	to	colour	this	
experience?	But	this	is	what	I	had	to	base	my	decisions	upon,	I	could	only	do	it	based	on	
that.	(Caroline)	
	Caroline,	like	the	other	mothers,	viewed	the	process	as	making	her	‘grow	up’	as	a	mother	and	her	daughter	not	needing	her	as	much	as	she	used	to.	For	Caroline,	it	seemed	that	her	strong	ideas	guided	her	decision-making	and,	although	she	could	identify	the	changes	that	she	was	going	through	as	a	mother,	it	was	not	evident	that	change	was	a	major	part	in	this.		
Deb	–	Deb	had	a	simpler	transition,	which	she	reflected	was	easier	because	she	sent	her	son	to	the	local	school	that	she	considered	was	very	good.	Her	performance	of	motherhood	was	linked	to	her	younger	children	and,	therefore,	although	she	considered	that	she	was	now	the	mother	of	a	‘young	man’	rather	than	a	child,	she	considered	that	her	intensive	mothering	days	were	not	over	yet:		
….I	mean,	I	didn’t	think,	oh	my	god,	am	I	old	or	anything.	I	actually	felt	quite	proud	of	the	
moment	that	he	went	and	his	looking	quite	smart	and	everything,	he	is	taking	a	new	step	
on	a	new	adventure	in	his	life.	But	yes,	I	just	felt,	I	did	have	that	feeling	of,	you	know,	my	
little	boy	is	going,	I	am	the	mother	of	a	young	man	now…	but	I	still	think	I	have	young	
children	actually.	(Deb)	
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	She	explains	it	further:	
	
…I	think	because	the	youngest	is	still	at	primary	I	still	define	myself	as	a	parent	with	
young	children,	ermm,	and	even	though	the	eldest	is	15,	I	just	feel	that	they	are	still	
young,	they	are	not	ready	to	move	out	and	everything	else,	so	to	me	a	parent	of	older	
children	is	kind	of	the	post	18	stage	and	what	have	you.	(Deb)	
	For	Deb,	she	didn’t	see	her	performance	of	motherhood	changing	much	at	the	secondary	school	stage	and	was	planning	more	of	a	transformation	when	the	children	all	reached	18.	For	Deb,	she	still	had	young	children	at	home	and,	therefore,	retained	much	of	the	world	of	mothering	associated	with	the	primary	school,	therefore	able	to	perform	motherhood	in	different	with	her	children	and	not	identifying	with	the	transition	as	much	as	some	other	mothers	had.	
	
Hannah	–	Hannah’s	story	was	different	to	everyone	else’s	as	she	was	sending	her	son	to	boarding	school.	In	terms	of	her	performance,	there	was	a	strong	theme	of	change	running	through	the	narrative	linked	to	the	maturity	of	her	son:		
…Callum	is	my	baby	and	I	don't	think	I	am	ready	to	let	go	of	him	yet.	But	yes,	it	has	
changed	me,	I	am	seeing	him	as	a	big	boy	now	and	in	a	different	context.	I	think	I	am	just	
waiting	for	that	time	when	he	stops	calling	me	mummy,	do	you	know	what	I	mean?	He	
will	start	calling	me	mum	soon	and	stop	kissing	me…	think	we	are	both	going	to	see	a	
different	boy	walk	through	the	door	on	the	first	half	term	back.	I	think	you	have	to	
prepare	yourself	for	that	change	whenever	it	comes,	but	the	process	of	sending	them	to	
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secondary	school	is	almost	like	the	government’s	way	of	saying	‘hey	Mum,	it’s	time	to	let	
go’.	(Hannah)	
	Although	Hannah	recognised	the	change	that	was	coming,	her	performance	of	motherhood	was	linked	also	to	her	younger	son	and	she	expressed	some	fears	about	what	it	would	be	like	when	he	left.	Hannah	identified	strongly	as	a	working	mother	and	expressed	frustration	with	the	processes	all	being	set	up	to	cater	for	‘at	home’	mothers,	talking	in	relation	to	some	of	the	transition	events	she	could	have	attended	being	placed	during	the	working	day:		
…That	just	smacks	of	being	set	up	for	mothers	who	don’t	work,	which	is	a	travesty	in	my	
books	and	I	got	angry	about	that.	I	don’t	know	if	I	would	have	attended	anyway.	
(Hannah)	
	For	Hannah,	it	seems	that	the	part	of	her	performance	of	motherhood	of	her	eldest	child	was	changing,	but	this	was	an	upsetting	experience	for	her	and	something	she	was	having	to	‘come	to	terms	with’	rather	than	embracing	as	a	positive	change.		However,	she	was	also	weaving	this	change	in	with	her	performance	as	a	mother	of	a	primary	school	child,	which	meant	she	felt	torn	between	them	a	little	bit	and	not	in	a	stable	place.		
Stella	–	Both	Stella	and	her	son	found	the	transition	to	secondary	school	and	the	school	choice	process	a	struggle.	Some	of	this	was	because	Stella	was	a	single	mother	and	coping	with	two	children	and	a	young	baby	and	frustrated	by	a	change	to	the	school	system	in	the	area,	which	causes	some	extra	logistical	problems.	Stella’s	
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performance	of	motherhood	was	constantly	challenged	by	her	son	going	to	secondary	school;	she	coped	badly,	describing	herself	as	a	‘bad	parent’	because	of	the	problems	her	son	was	facing	and	how	she	felt	powerless	to	address	them:			
…I	feel	like	a	bad	parent	most	days	to	be	honest,	because	if	he	comes	home	upset	I	don’t	
know	how	to	deal	with	him.	I	can’t	comfort	him	enough,	and	tell	him	that	it’s	alright,	
that	tomorrow’s	going	to	be	another	day.	I’m	not	going	to	sit	there	and	lie	to	my	child	
that	everything’s	going	to	be	fine	when	it’s	far	from	fine.	He	can	tell	it’s	far	from	fine,	I	
can’t	pick	him	up	and	cuddle	him	because	he	is	too	big,	I	can’t	take	the	pain	away,	I	can’t	
take	the	fear	from	him,	I	can’t	stop	it.	And	I	want	to.	(Stella)	
	For	Stella,	therefore,	part	of	her	performance	of	motherhood	was	being	able	to	protect	and	nurture	her	son,	which	she	was	unable	to	do	effectively	with	the	problems	he	was	facing.	These	challenges	led	Stella	to	reconsider	motherhood	and	about	what	would	happen	when	her	children	didn’t	need	her	at	all:		
…And	that’s	my	only	fear	as	a	single	parent,	that	I	am	going	to	end	up	doing	the	
Riverboat	cruises	on	me	Jackjones.	You	can	invest	so	much	time	in	your	children,	but	
eventually	your	children	do	grow	up.	You’ve	got	to	have	a	plan	for	yourself	as	and	when	
that	time	comes.	(Stella)	
	It	was	the	problems	that	her	son	was	facing	rather	than	the	reality	of	the	school	choice	process	that	affected	Stella’s	performance.	However,	the	transition	acted	as	a	catalyst	and	realities	like	the	communication	between	her	and	her	son	dwindling,	and	losing	
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the	‘sweet	and	kind’	boy	that	he	was,	led	Stella	to	reevaluate	herself	and	who	she	was.	This	shows	support	for	the	idea	that	the	performance	of	motherhood	is	created	through	the	mothers’	caring	relationships	(Hays	1999).		
Liz	–	Liz’s	story	was	difficult	–	a	single	mum	struggling	with	three	children	and	a	full-time	job.	She	had	sent	her	middle	child	away	to	live	with	her	grandparents	in	order	to	get	her	a	better	education,	but	was	fraught	with	guilt	that	she	couldn’t	do	this	with	her	younger	child	due	to	several	factors.	The	transition	had	caused	Liz	to	focus	on	aspects	of	her	performance	of	motherhood	that	had	changed;	these	centred	around	how	good	a	mother	she	was.	Liz	expresses	that,	at	primary	school,	she	was	able	to	help	her	daughter	with	homework	and	be	a	‘good	mum’,	but	at	secondary	school	she	was	unable	to	do	much	of	this:		
…Again,	I	felt	shit	because	I	wasn’t	there	for	my	child,	as	I	had	to	work.	I	worked	a	full-
time	job,	some	days	I	didn’t	get	home	until	9	o’clock	at	night.	Sometimes,	if	she	had	
homework,	I	wasn’t	there	to	help	her,	or	I	found	out	that	homework	wasn’t	done.	You	
know,	then	I	get	told,	by	the	school	in	a	parents	evening,	you	know	you	need	to	be	there	
for	your	child,	you	need	to	teach	your	child	for	so	many	hours.	(Liz)	
	Liz	was	angry	and	unhappy	that	she	couldn’t	be	there	for	her	daughter	and	incorporated	this	into	her	performance	as	a	‘bad	mum’.	A	recurring	theme	in	her	story	was	that	she	couldn’t	do	everything	she	was	being	asked	to	do	and	that	secondary	school	changes	the	home	life	and	children	so	much.	Like	many	of	the	other	mothers,	although	she	didn’t	get	much	immediate	release	from	her	daughter	going	to	secondary	school,	it	was	a	catalyst	to	her	looking	forward	and	planning	what	she	wanted	to	be:	
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…Yeah,	I	don’t	want	to	get	old,	but	I	do	want	to	get	old	because	I	think	when	I’m	old	
maybe	my	kids	will	be	grown	and	I	can	just	have	some	me	time,	being	a	parent,	juggling	
work	and	having	me	time	and	I	don’t	get	me	time.	(Liz)	
	It	was	evident	that	Liz’s	performance	and	her	measurement	of	herself	as	a	mother	had	been	challenged	by	the	school	choice	process	and	the	transition	(as	well	as	by	life	after	the	transition)	and	that	she	evaluated	herself	negatively	against	that.	She	did	see	herself	as	not	performing	against	societal	expectations	or	being	able	to	perform	as	a	good	mother,	which	she	clearly	wanted	to	do.		
Lucy	–	Lucy	was	a	well	prepared	mother.	Having	looked	for	primary	and	secondary	schools	before	her	children	were	born,	coupled	with	extensive	research	and	school	visits	meant	that	Lucy	was	confident	that	she	had	secured	the	very	best	in	secondary	education	for	her	children.	The	transition	and	the	things	that	went	with	it	did	not	come	as	a	surprise	to	Lucy	and	her	performance	of	motherhood	was	not	as	rocked	as	some	other	stories	showed.	She	did,	however,	talk	extensively	about	what	external	changes	the	transition	had	on	her	performance	these	centred	around	her	reestablishment	of	the	relationship	with	her	husband	and	how	her	identification	as	an	intensive	mother	lessened	with	this:		
…we	have	started	to	talk	about	ourselves	again,	we	talk	to	each	other	about	things	other	
than	them…	We	had	our	20th	anniversary,	we	went	away	for	the	weekend	and	that	was	
really	fantastic	and,	ermm,	that	was	really	nice	and	again	you	have	to	learn	to	do	it	
again.	We’d	have	15	years	of	kids	kids	kids.	(Lucy)	
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	For	Lucy,	she	saw	the	transition	as	a	natural	part	of	being	a	mother	and	that	she	was	very	prepared	for	them	becoming	independent	and	going.	Therefore,	she	had	incorporated	this	into	herself	swiftly	and	become	a	mother	of	young	men	and	being	able	to	adapt	her	performance	accordingly.		
Marie	–	The	story	Marie	had	to	tell	was	of	something	unfinished.	Her	son	has	autism	and,	therefore,	her	progression	through	motherhood	was	not	as	linear	as	it	was	for	many;	from	her	words,	there	was	a	sense	that	it	would	remain	the	same	as	it	had	been	when	he	was	a	young	child	for	a	long	time	yet.	She	discussed	how	her	demanding	mother	role	had	not	eased	with	her	son	and	that	she	had	planned	for	him	to	remain	with	her	forever.	Although	she	talked	positively	about	some	of	the	more	independent	things	that	he	was	doing	during	the	transition	phase,	the	effects	of	these	on	her	performance	of	motherhood	were	not	all	positive:			
…things	are	already	changing	a	bit	really,	I	mean	he	is	growing	up	a	bit	and	spending	a	
bit	more	time	doing	things	on	his	own	and	really	he	doesn’t	need	me…	I	guess	then	it’s	a	
bit	sad	and	I	think	I	will	miss	him	a	bit.	(Marie)	
	So,	in	contrast	to	many	of	the	other	stories,	Marie	was	not	planning	on	her	performance	changing	due	to	the	transition.	She	did	express	some	anxiety	about	not	being	able	to	protect	her	son	in	the	new	ventures	he	was	having	and,	therefore,	the	lack	of	control	made	her	feel	less	‘complete’	as	a	mother.	The	process	did	not	have	the	same	effect	on	her	performance	as	it	did	with	some	of	the	other	mothers,	as	the	transition	was	not	entirely	similar.	
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Mosa	–	The	story	that	Mosa	told	was	unique	in	the	research	because	it	was	one	of	moving	her	son	between	the	fee-paying	and	state	sectors.	However,	it	contained	a	lot	of	guilt	and	anxiety	about	her	own	abilities	as	a	mother.	The	key	incident	in	the	story	was	that	Mosa	had	taken	another	job	in	another	county,	meaning	that	her	son	could	not	attend	the	fee-paying	school	they	had	all	planned	on.	Mosa	knew	that	he	was	not	going	to	be	able	to	attend	because	of	affordability,	so	she	felt	guilty	that	she	was	not	living	up	to	her	role	as	a	mother	because	of	this:		
…I	will	have	to	live	with	the	fact	that	I	will	have	affected	his	education	and	I	don’t	know	
what	effect	that	will	have.	It’s	not	something	that	I	thought	I	would	do,	you	know,	as	a	
mother	and	not	putting	his	best	interests	first,	but	I	am	having	to	do	it	and	I	don’t	like	it.	
(Mosa)		In	addition,	as	the	youngest	child,	Mosa	did	have	some	reflections	on	her	performance	as	a	mother	overall,	brought	on	by	the	fact	that	her	youngest	son	was	transitioning.	These	focused	on	what	would	happen	when	she	was	no	longer	an	‘active	mother’	and	the	feelings	that	accompany	that:		
…	you	know,	that	he	will	move	school	and	I	am	going	to	have	an	empty	nest	soon.	That	is	
something	which	is	coming	home	to	roost	with	me	and	it	is	very	sad,	because	they	are,	
none	of	them	children	anymore,	they	don’t	need	me	for	as	much,	don’t	rely	on	me.	(Mosa)		As	in	many	of	the	other	stories,	there	is	a	sense	of	release	as	the	children	move	away	from	needing	the	mother	so	much,	therefore	creating	a	gap	in	mothers’	performance	
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that	is	filled	with	some	initial	sadness.	Whereas	some	of	the	mothers	talked	about	filling	the	gap	and	even,	to	some	extent,	looking	forward	to	it,	I	suspect	that	Mosa	did	not	reflect	on	this	because	she	worked	full-time	and	had	her	time	filled	in	other	ways.	Although	her	performance	of	motherhood	was	an	issue	in	this	case,	it	was	more	centred	around	the	differences	between	the	state	and	private	educational	spheres.		
Rayna:	The	story	that	Rayna	told	was	not	pitted	with	the	problems	that	many	of	the	other	mothers	had	faced;	in	fact,	she	talked	warmly	and	positively	of	the	transition	and	the	secondary	school	environment.	The	one	thing	that	had	an	impact	on	her	performance	throughout	the	process	was	the	loss	of	the	primary	school.	Rayna	saw	the	small	community	at	the	primary	school	and	its	open	door	policy	to	be	comforting	and	nurturing	and	mimicking	her	mothering	of	her	children.	However,	she	reflected	that	the	loss	of	this	when	her	eldest	child	joined	secondary	school	was	difficult:			
…When	I	knew	that	would	be	the	last	time	I	went	to	primary,	ermm,	I	guess	so	because	
for	me	I	knew	I	wasn’t	having	any	more	children,	so	as	far	as	I	was	concerned,	that	was	
the	end	of	the	road	for	primary.	It	does	make	you	quite	sad,	because	the	primary	school	
environment	is	great,	yeah,	it’s	a	welcoming	environment,	very	approachable	and	you	do	
miss	the	contact	I	would	say.	It	does	make	you	feel	a	bit	emotionally	drained.	(Rayna)	
	So	the	catalyst	for	Rayna	starting	to	perform	as	a	mother	of	older	children	was	the	loss	of	the	primary	environment.	Although	she	did	not	express	how	this	changed	her	performance,	it	gave	a	sense	of	when	it	happened	and	perhaps	the	sense	of	change	that	occurs	with	the	process.		
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Rowyn	–	Rowyn’s	story	was	one	of	sadness	and	isolation;	she	didn’t	view	the	new	phase	in	her	life	as	being	positive	and	did	not	seem	to	be	expecting	the	changes	that	came	with	the	secondary	school	transition.	She	had	feelings	of	guilt	and	anxiety	about	whether	she	had	done	the	right	thing	for	her	daughter	and	was	consumed	by	thoughts	about	whether	she	was	a	bad	mother.	She	was	also	stuck	between	the	reality	of	having	to	let	her	daughter	become	more	independent	and	wanting	to	protect	her	fully	from	the	world:			
…you	know,	it’s	very	hard,	I	do	think	that	she	has	got	to	find	her	own	feet	and	got	to	
learn	to	cope	with	things	at	the	end	of	the	day	because	that	is	the	real	world,	isn’t	it?	But	
on	my	other	side,	it	was	very	much	that	protective,	I	couldn’t	protect	her	from	all	of	that.	
(Rowyn)	
	For	Rowyn,	these	thoughts	and	feelings	gave	her	a	sense	that	she	was	not	living	up	to	being	the	mother	she	needed	to	be,	and	this	had	isolated	her	from	her	parents	and	made	the	relationship	with	her	husband	more	distant.	Part	of	this	was	also	to	do	with	the	speed	of	change;	she	was	dealing	slowly	with	being	the	mother	of	a	young	adult:		
…Yeah,	I	think	that	is	the	best	way	to	describe	it,	it’s	like	having	a	different	person	in	my	
life,	and	that	makes	me	feel	horrible	just	saying	that,	ermm.	(Rowyn)	
	For	Rowyn,	the	transition	was	difficult	and	these	complications	had	taken	the	time	that	Rowyn	needed	to	come	to	terms	with	a	different	set	of	situations.	She	didn’t	talk	about	the	future	because	she	couldn’t	cope	with	her	present	reality,	therefore	making	the	shift	in	her	performance	troubling	and	incomplete.	
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Sabine	–	As	a	mother	of	two	daughters,	Sabine	had	a	relatively	easy	transition	with	her	eldest	and,	although	predicting	a	slightly	less	simple	transition	with	her	youngest,	did	not	suffer	with	any	anxiety	surrounding	the	process.	On	reading	the	story,	this	seems	to	be	because	she	had	gone	through	the	process	with	her	eldest	daughter	seamlessly,	treating	her	like	an	adult,	allowing	her	to	develop	her	independence,	etc.	Therefore,	this	made	the	transition	easier	as	she	had	not	been	challenged	by	any	of	the	changes	that	had	occurred.			One	of	the	key	aspects	of	Sabine’s	performance	of	motherhood	was	taken	from	her	expression	of	being	a	‘good	mother’,	which	she	defined	partly	as	doing	the	very	best	she	could	for	her	children:		
…Because	I	just	think	that	at	the	end	of	the	day	they	can’t	really	make	those	choices	for	
themselves	at	that	age,	and	I	think	that	you	are	trying	to	get	them	the	best	that	you	can	
so	that	they’ve	got	the	best	foot	forward.	Once	you	give	them	those	things,	once	you	
actually	put	those	things	for	them,	then	really	it’s	up	to	them	how	they	use	those	tools	as	
an	opportunity,	but	at	the	end	of	the	day	if	you’re	not	giving	the	best	tools	you	can	give	
to	start	off	with	then,	you	know	you,	if	you	give	them	the	best	you	can	then	you	can’t	
blame	yourself	if	they	don’t	you	know	use	it	really	(Sabine)	
	For	Sabine,	performing	as	the	‘good	mother’	allowed	her	to	embed	the	transition	and	process	into	herself	without	much	difficulty,	but	she	did	acknowledge	the	changes	that	it	brought.		
	 		
		 	 	348	
Scarlett	–	Scarlett’s	story	of	moving	both	of	her	children	through	the	secondary	transition	was	overlaid	by	her	overwhelming	performance	as	an	intensive	mother	to	her	children	and	someone	who	was	struggling	to	come	to	terms	with	the	changes	that	the	transition	was	bringing.	Scarlett’s	story	speaks	of	someone	who	is	finding	it	difficult	to	let	her	children	grow	up	and	therefore	embrace	the	young	adults	they	were	becoming:			
…well	actually	he	is	really	growing	up	and	I	need	to	step	back	and	let	him	do	things	on	
his	own	and	that.	I	think	that	links	in	with	going	to	big	school,	if	you	like…	it’s	now	a	
conscious	thing	that	I	have	to	step	back.	(Scarlett)	
	This	was	embedded	within	a	story	of	Scarlett	moving	the	children	around	schools	to	gain	the	best	education	they	could	and	being	viewed	by	others	as	a	‘helicopter	mother’.	However,	these	actions	led	to	a	problem	in	herself	as	a	member	of	the	village	community,	when	other	parents	considered	her	as	disloyal	to	the	local	village	and	school	by	rejecting	it	for	a	better	education	in	a	neighbouring	village.	This	got	so	bad	for	Scarlett	and	her	family	that	they	had	placed	their	family	home	on	the	market	and	were	looking	to	move:		
…we’ve	just	withdrawn	a	bit,	we	don’t	have	contact	with	anyone	in	the	village	really,	we	
are	not	comfortable	in	the	village	anymore	so	the	house	is	actually	on	the	market,	partly	
because	of	that.	(Scarlett)	
	The	two	performances	of	good	mother	and	local	community	member	competing	against	one	another	was	difficult	for	Scarlett	to	navigate,	although	it	is	clear	from	her	
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story	and	the	efforts	she	has	gone	to	in	order	to	secure	the	best	education	for	the	children,	that	motherhood	was	strongest	but	changing	in	order	to	incorporate	the	transition	of	her	son.		
Sophie	–	For	Sophie,	her	story	was	one	of	acceptance.	She	spoke	in	a	way	that	conveyed	that	she	had	come	to	terms	with	her	reduced	role	as	a	mother	and	was	happy	to	see	her	daughter	gain	some	independence	from	her	in	going	to	secondary	school.	Reflecting	on	her	role	as	a	mother,	Sophie	commented:			
…I	think	that	my	role	as	a	mum	continues	even	though	you	have	to	try	and	stand	back	to	
give	them	some	independence,	but	you	also	know	guidance	has	to	be	there	and	you	can’t	
let	them	get	on	with	it	in	a	way	although	you	want	to,	you	want	to	let	them	go	and	get	
on	with	it.	(Sophie)	
	Therefore,	Sophie	saw	her	role	as	a	mother	differently	after	the	transition	than	before.	She	seemed	to	understand	that	these	were	two	different	performances	and	that	she	had	to	make	a	change	to	enable	her	daughter	to	grow	up.	This	acceptance	of	her	new	performance	as	a	more	distant	mother,	however,	was	compounded	by	the	changes	in	communication	that	the	process	and	transition	had	brought	with	it	and	how	she	knew	very	little	about	her	daughter	now	in	comparison	to	how	she	was	in	primary	school.	When	discussing	whether	she	knew	as	much	about	her	daughter	now	as	she	did	before,	she	stated:			
…No	I	don’t,	and	I	guess	that	is	probably	hard	in	itself	because,	of	course,	we	have,	at	
Newdell	you	could	chat	to	them	at	the	end	of	the	day	and	they	would	bring	information	
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to	you,	but	at,	you	don’t	even	have	to	chat	to	parents	anymore,	because	you	used	to	stand	
at	the	school	gates	and	have	a	chat	for	five	minutes	before	you	picked	your	child	up,	but	
now	it’s	not	cool	to	have	Mum	turn	up	at	the	gates,	ermm,	and	I	suppose	because	she	is	
walking	home	independently	ermm	I	don’t	get	to	speak	to	her	and	other	people,	I	don’t	
get	to	see	the	parents	that	I	saw	before.	(Sophie)	
	For	Sophie,	this	loss	of	communication,	as	well	as	losing	the	ties	with	the	primary	school,	meant	that	she	felt	a	little	isolated	from	her	daughter.	From	her	perspective,	she	was	unable	to	complete	the	very	basics	of	nurturing	that	defined	their	relationship	before,	therefore	leading	to	Sophie	finding	a	new	performance	as	a	mother	of	a	young	adult.		
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